








The Junior European Languages Portfolio*

This record, which is essentially a tool for pupils’ self-assessment couched in pupil-
friendly language also has the advantage of being able to record achievement in more
than one language (including a community language) and could also be used to support
the teaching of Welsh. Many schools simplified the Junior European Languages Portfolio
(Junior ELP) to suit their own pupils’ needs as in the example below.

My language record - pupil self assessment

A similar means of showing what pupils can do is to use the “I can do” statements
from the KS2 non-statutory framework for MFL (2008) which cover levels 1-3 in oracy,
reading and writing. These statements will be familiar to secondary MFL teachers as
they are a simplified version of the levels of achievement in Key Stage 3. They can give
a helpful indication of pupils’ language attainment in MFL. During the course of their
language study, primary pupils complete the record sheet and attach examples of work
and any other evidence, including work in other languages, cross-curricular work,
international projects and so forth. This both allows the child to celebrate his’her own
progress whilst also providing a snapshot of their attainment to pass on at the end of
Key Stage 2.

Case Study 6: My language passport
4 )

A primary school which teaches Spanish to Years 5 and
6 has created its own language passport, based on the
Junior European Languages Portfolio. Pupils

record what they know, their favourite

activities and what they can do in oracy,

reading and writing. They build up a personal
portfolio which includes examples of their work

in Spanish. The school has found that this kind of
information can also be easily reported to parents

as well as information about their confidence,
independence and motivation in language learning.

\_ J

4Published by CILT The National Centre for Languages - 2006 (available in English and Welsh from the CILT Cymru website)
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“My Language Record”

This is another example that could be easily adapted according to the needs of
individual schools / clusters. Pupils could draw a smiley face, have the row stamped
for example with “Tres bien / Molto bene” or receive a gold star. This in itself is

a motivating factor and fuels their sense of achievement whilst providing a non-
threatening general indication of their progress thus far.

The “l can do ...” statements in the tables below are taken from the Key Stage 2
non-statutory framework® guidance on using the level descriptions in KS2 and are
simplified versions of the national curriculum level descriptions 1-3.

My Language Record

N1 0 [ TP
SO0 e,

A O e,

FStudied ..o e INYear(s)....ooeeeeeeieiiaaein,

e | can understand some words and sentences my teacher says.

* | can copy words and phrases my teacher says or from a tape / CD.

e | can understand different questions, sentences and instructions.

* | can greet people, say what some things or people are and answer
some questions.

reads them or on a tape / CD

* | can understand messages or short conversations when my teacher @

e | can make a short conversation with my teacher or partner

* | can sing some songs or say some rhymes from memory

5 DCELLS - Key Stage 2: a non-statutory framework for modern foreign languages - 2008



Reading and Writing

* | can read some words and match them to the correct picture.

* | can read some short sentences and know what they mean.

* | can read aloud some of the words, sentences or rhymes | know.

e | can read and understand short messages and conversations.

e | can write the words next to pictures of things | have learnt.

* | can write two or three sentences we have practised with some help
from my book, a worksheet or the computer.

© 060 06 0|0
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Sharing information at whole class level

Where secondary teachers have not been directly involved in the delivery of MFL in

the primary school or where only some of the feeder primary schools have taught MFL
in Key Stage 2, teachers could complete a class progress summary to indicate the work
a class as a whole has covered. If this is a confidential document, teachers could note
names of pupils who would require additional support as well as those who have made
exceptional progress in the MFL. This would provide an ideal overview to pass on to the
secondary schools towards the end of Year 6. However, for clusters where the secondary
school has been involved in delivering the MFL, this information could be compiled at
a cluster meeting to pass on to other members of the MFL department.

In the case where individual or small groups of pupils go to different comprehensive
schools, it would clearly be beneficial for this information to be transferred as well.

Individual primary schools providing a MFL in Key Stage 2 could also use this type of
form to pass on useful information about their pupils” MFL learning experiences.

Secondary MFL departments can consequently act on this information and make
informed decisions in their planning for Key Stage 3.

The following is an example that can be adapted according to the needs of individual
clusters of schools. The level descriptions in Table 2 are taken directly from the Key
Stage 3 Programme of Study for MFL®.

¢ DCELLS - MFL Key Stage 3 Programme of Study - 2008



Class Progress Summary

SO OO e
a8 et

LANGUAGE(S): -ttt

Amount of time studied MFL: (e.g. years 5 and 6, 40 minutes per week)

Structures and language covered: (please attach an overview of your scheme of work)
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Additional information: (please note where exceptional progess has been made /
extra support needed by pupils)




Class Progress Summary (continued)

Pupils can...

Oracy
_ | * understand familiar words / a few simple statements and questions; s N
5 | ® require support on occasion;
E) e respond in single words / short simple phrases and imitate correct
pronunciation with some success;
~ | ® understand familiar statements and questions with some repetition;
T>) e give short simple responses and their meaning is usually clear.
2 | ¢ Their pronunciation shows an awareness of sound patterns.
e understand short simple passages, dialogues and other familiar
language;
™ | » ask and answer questions and respond using familiar words and
o phrases;
2L |« occasionally substitute words to vary their language.
e Their pronunciation is mostly correct.
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Reading
— | » understand, recognise and read out single words in a familiar context.
% * They sometimes require visual support.
e understand familiar phrases.
o~ | ® They show understanding of sound patterns, common letter strings /
T>_> symbols and syllables by reading aloud familiar words and phrases.
2L | e They begin to use books and glossaries to find out the meaning of new
words.
e~ | ® understand simple texts, dialogues and other familiar language.
T | ® They are developing their use of bilingual dictionaries and glossaries to
> look up new words.

Writing
— | e copy single words or symbols correctly;
9 | o label items and select appropriate words to complete short phrases /
L sentences.

e copy simple phrases correctly;

S 1o write familiar words and phrases.
% e Their spelling sometimes contains errors but shows an awareness of the
- links between sound and spelling.
* write simple sentences with support.
e~ | ® They are beginning to substitute words to vary language.
O | ® When writing from memory their spelling is readily understandable
E) and they show some awareness of the punctuation conventions of the

target language.




How do we put it into practice in Key
Stage 3?

Secondary schools involved in the KS2 Pilot Project made alterations both to the content
and to the delivery of their MFL provision in Key Stage 3 in order to acknowledge and
build on prior attainment. This included planning for the needs of pupils arriving in Year

7 with little or no prior MFL experience as well as for individual or small groups of pupils
who had been taught a MFL from as early as Year 3. This ensured that all pupils continued
to make progress, remained interested and thus motivated. Some excellent examples of
good practice are illustrated on the CILT Cymru DVD, Making Language Count: inspiring
success and raising take-up in MFL through the CILT Cymru Compact scheme’.

In order to cope more effectively with the range of MFL experience in the classroom
and enhance pupils’ learning, practitioners may want to consider some of the following
strategies used in project schools:

e collating information from the associate primary schools and ensuring that
all staff involved in teaching MFL in Year 7 are aware of any prior experience
amongst the pupils;

* using information from the associate primary schools, identifying any pupils
who have made exceptional progress and those who will require additional
support (e.g. colour coding pupil names within their allocated teaching
groups);

e adapting schemes of work to take into account the language skills and the
foreign language(s) taught in the primary schools;

e providing new and challenging material in Year 7 when revising and
consolidating language already covered;

* devising ways to help pupils who have not been exposed to the MFL;

* providing opportunities to use previously learnt structures in new contexts,
adding breadth, building on and extending skills acquired;

e accelerating the scheme of work in Year 7;

e fast-tracking pupils so that they can either progress faster and/or earlier to
external examinations;

e offering a second / third MFL in KS3;

* adapting methods for assessing knowledge and skills.

Year 7 making accelerated progress

7 Copies can be obtained from CILT Cymru
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Secondary teachers involved in the project also commented that primary methodology
had informed their own teaching and that adopting similar approaches had supported
transition, enhanced pupil enjoyment and confidence in Key Stage 3.

The types of activities which the pupils enjoyed and to which they had become
accustomed in Key Stage 2 were therefore integrated into schemes of work in Key Stage 3.

Secondary MFL departments may want to include the following activities, also outlined
as good practice in “Crossing Bridges”?, in their Key Stage 3 schemes of work:

e games which can support new language learning and to introduce new
grammatical structures (e.g. matching and memory games);

* songs, rhymes and chants to practice new language and which can help
maintain good pronunciation;

e problem-solving and language detective activities (e.g. allowing time for the
pupils to work out the meaning of new language or spot grammatical rules
and patterns for themselves in pairs or groups and presenting them to the rest
of the class);

* writing tasks which require pupils to use their imagination and be creative
(e.g. to write their own poems, raps, scripts, diaries, cartoons etc);

* language challenges and competitions (e.g. taking part in CILT Cymru
competitions such as “Get to know your FLA”);

* mini-projects linking with other areas of the curriculum using video and audio
recordings as well as writing;
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* reading texts that really interest the pupils and including tasks based on them
that develop independence;

e using ICT for research and presenting work (e.g. producing a PowerPoint
presentation giving information about something of personal interest to them,
such as a band or sport. Using audio and video recording software to record
dialogues and presentations);

e communicating for a real purpose (e.g. with pupils in other countries as part of
Comenius projects or eTwinning);

* opportunities for informal teacher assessment (e.g. a Year 7 speaking
assessment could take the form of children passing a cuddly toy around in a
circle or a group who each have to say 3-4 sentences about themselves);

//l

* opportunities for pupil self-assessment and peer assessment (e.g. adapting
can do” statements for use in Key Stage 3 or revisiting the Junior European
Languages Portfolio).

8 ACCAC - Crossing Bridges: Using languages to support transition from Key Stage 2 to Key Stage 3 - 2005




How can secondary MFL departments
cater for a range of exposure to a MFL?

During planning in Key Stage 3, consideration should be given to meeting the needs of
any pupils arriving in Year 7 with or without prior MFL experience. The key to effective
planning is being aware of differing abilities and the prior exposure pupils have had
within new teaching groups.

In pilot schools’” experience, individual pupils with little or no exposure were in fact
carried along by the pace of the lessons and caught up relatively quickly.

Pilot schools tackled this issue in a variety of ways, including:

* using “buddy” systems in mixed classes, where those pupils who had MFL
experience sat next to and supported those pupils who hadn’t during selected
group / pair-work activities;

* using pupils with MFL experience to teach some language elements to the rest
of the class;

* offering differentiated tasks across the skills (e.g. when re-using words pupils
had already learned, adding in two new unusual words and asking the more
able to learn them or using pupils with prior knowledge to use reference
materials to find other words containing the same sound);

* encouraging pupils with more experience to include additional language and
to extend their answers (e.g. instead of simply responding “ca va”, saying how
they felt as well);

e asking more open-ended questions and tailoring questions to the ability of
individual pupils;

* developing thinking skills that did not require prior experience (e.g. in a
listening exercise, encouraging pupils to anticipate what was coming next or
discussing how pupils deduced the meaning of a new word / phrase);

* encouraging pupils with varying levels of experience to use support materials
to a greater or lesser degree;

* making sure praise was given fairly and generously to all learners;
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e using the foreign language assistant to support or challenge individuals or
groups of pupils;

e creating a bank of materials, such as language mats, revision booklets, and
lists of useful websites to support pupils in class as well as at home;

* running extra-curricular activities, such as language clubs;

e setting in the MFL at an appropriate time during Year 7.
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Case study 7 Intensive language lessons

(

This secondary school receives about 75% of its pupils in Year 7 from its 6 main
feeder primary schools. Teachers from the secondary MFL department provide
weekly French lessons to Year 6 in these schools. However, 25% of Year 7
pupils come from eight other primary schools located within the county and the
neighbouring LEA.

In order to introduce some French to these pupils before they arrive in Year 7,

the secondary MFL department arranges 3 days of intensive lessons for them
during the summer term in the secondary school. This MFL activity coincides
with existing arrangements for Year 6 to visit the secondary school as part of their
transition strategy. This gives the children the opportunity to get to know their
teachers and to make new friends and ensures that every pupil entering Year 7
has had some experience of learning French. It also helps to generate interest and
enthusiasm for foreign language learning amongst those pupils before they arrive
at the secondary school in September.

Year 6 pupils make booklets to bring
with them in year 7




Enhancing whole school transition
arrangements through MFL activities

Most secondary schools already invite Year 6 pupils up to the school during the summer
term in order to familiarise their future pupils with their new environment and to meet
their teachers. It could therefore be very straightforward to include MFL activities into
these transition days.

Pilot schools found that including MFL activities as part of their transition visits proved
to be an immensely popular and enjoyable experience for all involved.

The following MFL activities could greatly enhance any primary / secondary transition
arrangements:

¢ A French breakfast

Primary pupils study food and drink,
make menus and price lists in ICT and
practise dialogues in preparation for
the event. A typical French breakfast

is prepared for all Year 6 pupils in
secondary school on the day, with rooms
and tables decorated in red, white and
blue. Assisted by older pupils, Year 6
play the role of waiter or customer and
converse in the foreign language. As a
“getting to know you” activity, pupils
interview four new friends and find out
three pieces of information about them.

* International Airport

All pupils within the cluster have been
studying personal descriptions and have
made their own passports which they
bring to the event. An area of the school
hall is set out to resemble the inside of
an aeroplane with rows of chairs and
signs associated with an international
airport. Groups of pupils board the
plane and secondary teachers simulate
the procedures on board in the target
language. On arrival, the children go
through passport control, where they
practise giving personal information
before their passport is stamped. Pupils are split into groups and go from classroom
to classroom which represent a different country where the target language is spoken.
Within each “country”, pupils experience a variety of activities, which could include
traditional games and dance, food tasting, quizzes and art and craft.
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e A carousel of activities

Groups of pupils visit different
classrooms and areas of the school

to take part in a variety of activities,
including cross-curricular activities
involving an element of the target
language. These activities could include:
parachute games and dance in PE (e.g.
Salsa), an art challenge (e.g. recreate

a painting of a famous artist from the
foreign country), compose simple songs
or raps in the target language in Music,
make use of the ICT suite to make posters or find out information on the internet, cook
traditional foodstuffs in Food Technology etc.

* Display work

Each pupil makes their own poster profiling themselves or a famous person they admire
in the target language. Their work is then displayed in the MFL department ready for
their arrival in September.

¢ Treasure hunt

Older students support Year 6 pupils as they take part in a treasure hunt in the target
language to help familiarise them with the layout of the new school. Groups are made
up of 4 or 5 pupils from the different primary schools. “Treasure” is awarded at the end
of the hunt.

¢ Wales and the world

Pupils are given the opportunity to experience a variety of languages / cultures with the
aim of raising awareness and interest in languages and diversity. These sessions could
be held by parents, foreign language students and other local contacts and supported
by the school staff. Activities could include discussion of similarities and differences
and opportunities for the children to ask questions. Realia, artefacts, photos, traditional
dress and music is always of great interest to pupils.

¢ Cluster website

Clusters of schools add a section about their MFL activities to their own schools website
which then link to the secondary school’s MFL transition pages and vice versa. These
pages could include examples of pupils” work, news and activities which are updated
throughout the year.

® Cluster performance

Children in Year 6 from each primary school prepare a short presentation to be
performed in the high school. This could take the form of a sketch, song or role play
in the target language. This is an opportunity to invite parents, governors and local
representatives from the LEA to celebrate achievement.



* Visiting theatre group

Groups of Year 6 gather to watch and take part in
activities and sketches performed by a visiting theatre
group. Many such theatre groups provide schools
with the language content beforehand in the form

of a booklet with which the pupils can familiarise
themselves before the performance.

* Trips abroad

Staff organize a short visit to the country of the
foreign language being studied. The visit is open

to all Year 6 pupils within the cluster. During the
stay, children participate in pre-organized visits to
places of interest and complete a range of simple
tasks designed to encourage them to practise their
language skills (e.g. buying an ice cream and writing
a postcard home).

Case study 8 Language awareness using Drama

(
Year 6 / 7 mini — project: Languages Open Doors
(MFL, Welsh, English, Drama and PSE)

The focus for this project was to raise
awareness amongst KS2 and KS3 pupils of how
“Languages Open Doors” to them.

Pupils in Year 7 were given a task to come up
with a short drama production that would get
this message across, write a script and perform
the production to Year 6 pupils in a grand tour
of all feeder primary schools.

The work involved spanned several departments and areas of the curriculum,
including Drama and PSE. The Welsh, English and MFL departments paid
particular attention to the similarities and differences between the languages
during lessons.

The production was performed to all the feeder primary schools in the summer
term and an introductory video was produced by a group of boys in Year 7,
discussing the importance of languages and their impressions of language
learning. The pupils thoroughly enjoyed themselves and the message was received
loud and clear that languages are not only fun to learn but can truly open doors
for you.
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Summary and conclusion (Area 2)

The independent evaluation of the Key Stage 2 MFL Pilot Project found that introducing
a MFL in Key Stage 2 not only gave pupils a head start in their study of a modern
foreign language but also enhanced pupils” enthusiasm and motivation for learning a FL
in the secondary school. Capitalising on the early start when pupils arrive in Year 7 was
considered key to maintaining the learning advantage gained by those pupils. Working
in partnership with primary colleagues, sharing expertise, methodology and information
about pupil progress, meant that secondary MFL teachers were well placed to plan for
the needs of those pupils and to ensure that they continued to progress.

During cluster planning meetings, teachers will want to:

Consider

* the type of information about prior MFL teaching and learning that could be
useful to inform future planning in the secondary MFL department;
(see Part 2: p36-37)

* how the information will be passed on from the primary school(s) to the
secondary school(s); (See Part 2: p38-44)
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* how secondary colleagues can build on the early start and ensure a
continuum in MFL learning across the key stages; (See Part 2: p45-46)

* how teachers can support individuals or groups of pupils entering Year 7 with
varying levels of prior exposure to a MFL; (See Part 2: p47-48)

e organising MFL activities to enhance whole school transition arrangements.
(See Part 2: p49-51)

By building on prior learning in a supportive and motivating way, teachers can
provide continuity and linguistic progression for children who have already acquired
language learning skills in their primary schools, whilst including pupils with little or
no previous knowledge of the foreign language. Whatever your situation, you will find
it mutually beneficial to share good practice, join forces for transition day activities
and celebrations of achievement, get together and put faces to names, thereby making
each pupil’s passage in languages a smooth one, so that both you and they enjoy their
language experience.




Updates and Notes

This section has been created for you
to store your own notes and records.






