


Introduction

Part T will outline the practical issues which need to be discussed on a class, school,
cluster or LEA level in order to introduce a modern foreign language in Key Stage 2.
Considerations for individual schools, clusters of schools and LEAs are drawn from
the experiences of those involved in the Pilot Project as well as some LEAs who are
developing primary MFL provision within their area using Better Schools Funding.

This part is divided into sections which address:
* how to organize MFL provision in Key Stage 2 on a cluster basis;
* how to fund provision of MFL in Key Stage 2;

... and includes case studies illustrating good practice.

-5
<¥)
=
-
—
<V
&,
=)

9
=
JC
=¥

i)

©
®
=}

|
=]
—
)
o
oL,
=
@)
=
©)
=)

Primary class teacher taking part in a MFL lesson




Lessons from the Key Stage 2 Pilots

When embarking on initial planning within your school, cluster or LEA it would be wise
to refer to lessons learnt from the experiences of those involved in the CILT Cymru Pilot
Project (2003-2009). The independent evaluation' of Phase 1 (2003-2006) identified
several key elements which characterized successful provision.

These include:

* astrong, complete cluster ensuring that pupils have a similar experience as they
enter Key Stage 3. Secondary colleagues are able to plan more effectively and build
on the early start so that the learning advantage is maintained. Primary teachers can
benefit from the language expertise of secondary colleagues;

* joint planning and effective networking between primary and secondary
colleagues to enhance transition arrangements for MFL;

* the involvement of teachers with a real interest in and enthusiasm for languages
and a desire to teach a MFL;

* the participation of primary school teachers in the lessons, so enhancing the scope
to reinforce learning between lessons and to share ideas and experiences of teaching
in primary and secondary contexts;

3
i)
[
(@]
)
oo}
T
+—
9]
9
Z
()
e
-—
S
©)
-
w
=
©)
w)
W)
(D)
—|
|
(=
<%
Q.
Q.
[a°]
=
=
o0
=
==
3
Al
o’
S
(4]
o

* whole KS3 departmental involvement and a shared commitment to building on the
momentum gathered in Key Stage 2;

° MFL in Key Stage 2 is an integral part of cluster transition plans and features in
schools” development plans.

Regardless of the model of delivery, classes targeted or language(s) taught, these
elements provide a solid foundation on which to build. Once these crucial pieces of the
jigsaw are in place, the organization of getting started can begin.

! People and Work Unit - Evaluation of the Key Stage 2 Modern Foreign Languages Pilot Projects - 2006




Organization

When planning to introduce a Modern Foreign Language in Key Stage 2, you will
need to consider:

4 )
1. Who will do the teaching?

2. To which class(es) will the MFL be introduced?

3. How much time will be allocated to MFL during the
academic year?
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4. Which language(s) will you introduce?

5. How will you ensure continuity and progression from
class to class and from primary to secondary school?
\_ J
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1. Who will do the teaching?

“All teaching approaches
used in the pilot were
judged as successful by
parents, pupils and schools
in engaging pupils and
developing enjoyment of
language learning” .

The following models have
been used successfully in
the CILT Cymru pilot project.
They can be used in isolation
or can be combined,
depending on the individual
needs, expertise and
circumstances of the cluster.

a. Secondary led model

At least one secondary Modern Foreign Language teacher is timetabled to provide MFL
lessons in some or all of the cluster feeder primary schools.

Consider

¢ Is the secondary school able to release MFL teachers from the timetable to
deliver some or all of the MFL teaching in the primary schools?

* How will the cluster sustain this model of provision in the long term?

e If this model is a short term arrangement, what long term plan does the cluster
have to ensure provision is maintained? (E.g. primary teachers will take over
teaching after a period of shadowing the secondary teacher, adequate training
and up-skilling in the foreign language).

2 People and Work Unit - Evaluation of the Key Stage 2 Modern Foreign Languages Pilot Projects - 2006



b. Peripatetic led model
A peripatetic teacher is employed to deliver MFL teaching.

Consider

Can a peripatetic teacher be contracted by the LEA or by one school on behalf
of the cluster to deliver MFL in a number of schools?

How will the cluster sustain this model of provision in the long term?

If this model is a short term arrangement, what long term plan does the cluster
have to ensure provision is maintained? (E.g. primary teachers will take over
teaching after a period of shadowing the peripatetic teacher, adequate training
and up-skilling in the foreign language).

c. Primary led model

A primary teacher with language expertise teaches the MFL to all classes involved or
each primary teacher teaches the MFL to his/her own class.

Consider

Do any primary colleagues have an interest in teaching the MFL themselves?

Do any primary colleagues have any experience or expertise in using or
learning a foreign language (E.g. a language qualification, a basic working
knowledge of a language)?

With adequate support and training, would they feel confident enough

to introduce some MFL into the curriculum? (E.g. in the initial stages, the
secondary MFL teacher visits the primary classroom to support or team teach
lessons).

Would they then be willing to work with other members of staff to enable
them to (a) replicate the teaching with other classes or (b) sustain the teaching
should there be a change of staff?

-5
[<¥)
=
-
—
<V
&,
=)

Q
=
JC
=¥

i)

o
®
=

|
o
=

QQ
QL
=
ING
QL
=5
o
=




2. Which class(es)?

Research into early language
acquisition indicates that the earlier
the children start the better. Pilot
schools have introduced the MFL
to various classes depending on
the individual circumstances of the
school/cluster. Most have targeted
Year 6 and a few have introduced
the MFL as early as Year 3. Any
decisions should be shared with
all parties.
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Consider

* Where there is more than one class in a year group, how will the school
ensure that all pupils receive a minimum of 30 minutes per week of MFL?

* Where there are mixed classes, for example, Years 5 and 6 are taught together,
could you introduce a “rolling” programme of study, where key vocabulary
and language structures are revisited within new contexts or themes and extra
challenges are put in place so that pupils do not repeat the same work?

* Where there is a visiting teacher in Year 6, could the shadowing class teacher
subsequently introduce simple language activities to younger classes?

* Are there opportunities within other areas of the curriculum that could help
younger pupils to develop their awareness of diversity and culture whilst
fostering positive attitudes towards language learning?




3. How much time for MFL?

It is recommended that a
language be taught regularly
and reinforced frequently. Time
allocation should be sufficient to
ensure that pupils’ learning can
be properly reinforced.

In an already busy primary
curriculum, finding time for
introducing a MFL need not be

a problem. Many pilot schools
found that they were already
teaching more than the statutory
hours required. Also, by looking
at the timetable they found
opportunities to make more efficient use of registration periods or made creative use of
the discretionary time available within the curriculum.

All pilot schools found that they could meet the minimum time allocation for the
pilot of at least 30 minutes per week. Where class teachers reinforced the lessons or
incorporated language and cultural links into other areas of the curriculum, pupils’
incidental exposure to the MFL was increased.

Early language learning can greatly enrich the work already being done in the primary
phase. Links with other subjects, especially Welsh, English, Geography, ICT and Music
can be highly productive whilst facilitating embedding a MFL into the curriculum.
Making the Link?® highlights opportunities to develop language skills both across
languages and key stages which will be explored in further detail in Part 2. Ideas

for cross curricular planning are also explored in Part 2.

It was found that where the teaching time was evenly spread over the whole
academic year, pupils made more sustained progress and pressure on both staff and
pupils was reduced.

Consider

* Where will the MFL be incorporated into each primary school’s weekly
timetable?

* Where could the MFL be linked to other areas of the primary curriculum, thus
increasing the total exposure of pupils to the MFL without directly impinging
on curriculum time for other subjects?

* What opportunities are there for incidental use of the MFL? (E.g. taking the
register, signs, notices, displays and songs for assembly.)

3 ACCAC - Making the Link, Language Learning 5-14 - 2003
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4. Which language(s)?

The inclusion of any MFL can
be a valuable experience in Key
Stage 2 as well as providing a
sound basis upon which to build
in Key Stage 3.

The language(s) to be introduced
in Key Stage 2 may or may not
be the same as that offered in
Key Stage 3. This will need to

be discussed and agreed upon
as a cluster of schools and will
be dependent on a range of
factors including the experience,
interests, expertise and availability of staff, the language(s) taught in the secondary
school and the capacity to sustain and resource provision in Key Stage 2.

In pilot clusters, MFL teaching at Key Stage 2 focused on valuable, transferable skills
which can be applied and developed in subsequent learning of any language.

Developing the skills and range in the non-statutory framework for MFL at Key Stage 2*
are explored in more detail in Part 2 Area 1.

Consider

* What, if any, MFL activity is already happening in the partner primary schools?
(E.g. language clubs, international links, foreign language assistants).

* How can this activity enhance MFL provision in the school?

* How can the scheme of work include a focus on developing oracy, reading
and writing, intercultural understanding and language learning strategies?

* How can the language focus in Key Stage 2 complement the programme of
study in Key Stage 3? (E.g. pupils continue to study the same MFL in Year 7 or
pupils study a MFL which they will be offered at a later stage in Key Stage 3
or 4 or pupils are given a toolkit of language learning strategies which can be
applied to the study of any language).

4 DCELLS - Key Stage 2: a non-statutory framework for modern foreign languages - 2008



5. Ensuring continuity and progression

“The MFL pilot project has helped
to develop or strengthen effective
links between primary and
secondary schools which has
resulted in a sharing of teaching
methods and raised awareness
of ways to link the KS2 and KS3
curricula ...” It has therefore had
“a beneficial impact on transition
to secondary school and MFL
learning at KS3”>.

There are a number of key factors to consider in order to ensure a continuum in

teaching and learning as children move through Key Stage 2 and enter into Key Stage 3.

This continuum in turn helps to sustain pupils” interest and enjoyment of MFL study

Good practice from the pilot includes the release of a designated member of staff from
all schools involved (including any peripatetic staff) to termly cluster meetings. This

link person can subsequently cascade information to other staff members within his/her
school as well as be responsible for collecting and sharing important information and
data amongst the cluster.

Continuing professional development (CPD) activities for primary MFL were also found
to have been beneficial to the success of the pilots (e.g. staff up-skilling in the MFL
including linguistic support from secondary colleagues and/or self-study courses, CILT
Cymru/LEA training).

An appreciation of each others” areas of expertise is a powerful tool in ensuring real
collaboration between key stages. Throughout the course of the pilot, combining MFL
teaching knowledge with primary expertise has been a recipe for success. (E.g. primary
and secondary colleagues spend time observing lessons in each others’ key stage and
subsequently share good teaching practice).

From inception, planning has been a collaborative effort within pilot clusters. This has
ensured that both primary and secondary colleagues are fully aware of the work which
has been covered by the end of Key Stage 2. Secondary colleagues are therefore well
equipped to build on the learning advantage in Key Stage 3 and schemes of work can
then be adapted to consolidate and build on prior knowledge and skills.

Although there is no statutory requirement to assess pupils in MFL until they reach Key
Stage 3, pupils, teachers and parents will want to have some record and / or evidence
of the skills that pupils have acquired, whatever the language. Within the pilots, the
precise nature of the data transferred was agreed by individual clusters (e.g. using the
“l can do...” statements found in the Key Stage 2 non-statutory framework for MFL,
adaptations of parts of the Junior European Languages Portfolio or the Languages
Ladder, examples of pupils” work). Options for ease of data transfer are discussed
further in Part 2 Area2. Building on the early start). Guidance to support transition and
MFL can also be found in Crossing Bridges®.

5 People and Work Unit - Evaluation of the Key Stage 2 Modern Foreign Languages Pilot Projects - 2006
® ACCAC - Crossing Bridges, Using languages to support transition from Key Stage 2 to Key Stage 3 - 2005
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Many primary schools are involved in Comenius projects, and therefore have
international links or provide other language activities within the school. This kind of
information can be equally valid and of use and interest to secondary colleagues.

Consider

Who will be the designated Key Stage 2 MFL coordinator in each school?

How will the coordinator cascade information to other staff members within
their school?

When and where will cluster meetings be held to discuss schemes of work,
data transfer and transition?

What CPD events related to MFL at Key Stage 2 will staff attend?

What information about pupil progress in the MFL will be transferred from the
primary to the secondary school and in what form will it be presented?



Cluster Case Studies

The following case studies are examples of good practice based on the collective
experiences of real schools and clusters from the Key Stage 2 Pilot Project (2003-2009).

(" )
Case Study 1 Secondary led model

Case Study 2 Peripatetic led model
Case Study 3 Primary led model

Case Study 4 Mixed model
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Case Study 1 Secondary Led Model

7 main associate primary schools
Languages offered: French and German

This is a bilingual secondary school, which has an intake of pupils from its 7 main
primary schools. The languages taught in Key Stage 3 are French and German. Half of
pupils will study French in Year 7 and the other half will study German.

When the cluster of schools had their initial planning meeting, it was agreed that the
secondary visiting teacher model was the most appropriate method of delivery for the
cluster and this transition work was built into the departmental timetable. There was also
a consensus that equal status be given to both languages. The cluster devised a 2 year
rolling programme. In the first year, French was delivered on a weekly basis in Year 6.

In the summer term, a 3-day German “extravaganza” was held at the comprehensive
school where the children participated in a number of activities in German, including

a treasure hunt to familiarize them with the school campus, activities with the PE
department and drama activities with a visiting theatre company. In the second year, the
German department provided the lessons and thus the programme was reversed. Parents
and staff were particularly happy with these arrangements since all pupils arrived in Year
7 with an equal enthusiasm and desire to study either French or German.

Primary colleagues took part in the lessons, either team teaching or taking the role of
the learners themselves. This was an effective strategy since not only were teachers
from both key stages able to observe and learn from each other, sharing expertise and
classroom methodology but they were also able to gain a valuable insight into how
their pupils learnt a new language whilst learning alongside them.

Most primary teachers became confident enough to reinforce the work done in the
lessons using a song or simple revision activity in readiness for the next visit. Some of the
primary teachers have since taken over the delivery of the MFL in which they feel most
confident. Secondary colleagues have also commented how the insight they have gained
through their teaching in Key Stage 2 has had a positive impact on their professional
development and delivery in Key Stage 3. Primary colleagues commented that the
methodology used was also helpful to them in the teaching of Welsh as a 2nd language.

Cluster meetings or INSET activities were held once a term. Colleagues from both key
stages found these meetings invaluable for planning, sharing good practice, resources
and information about pupil progress. They also worked closely to develop schemes of
work with skills and activities appropriate to the primary setting and curriculum.

Through collaboration with the Welsh and English coordinators in both key stages,
similar approaches to language teaching and learning have now been identified and
incorporated into the development of literacy (e.g. establishing a common grammar
terminology for English, Welsh and MFL)’.

This model of delivery has been found to ease pupils’ transition from primary to
secondary school. Pupils form a positive relationship with their secondary MFL teachers
beforehand and are already happy and comfortable with the procedures of a language
classroom. Through modifying their schemes of work in Key Stage 3, secondary
colleagues are able to effectively build on pupils’ existing language learning skills. This
allows pupils to make accelerated progress in Year 7 and beyond.

7 ACCAC - Making the Link, Language Learning 5-14 - 2003



Case Study 2 Peripatetic Led Model

7 main associate primary schools
Language offered: Spanish

This Welsh medium comprehensive school serves pupils from 7 primary schools spread
across 4 LEAs. This is an unique cluster of schools, not simply because they are spread
across a wide geographical area, but also because of the diverse demographic mix
involved. Some schools are set in small rural communities whilst others are located in
large urban areas. The language taught in Key Stage 3 is Spanish.

Because of the travelling distance between the schools, it was decided to employ a
peripatetic teacher to teach Spanish to Years 5 and 6 in each primary school. The cost
of provision was jointly met by the cluster of primary schools involved, using pilot
project funding.

Primary class teachers were involved in the MFL lessons and were able to reinforce the
work through simple games and activities left by the visiting teacher. The peripatetic
teacher also worked closely with staff in the MFL department at the comprehensive
school.

During the summer term, secondary colleagues visited each primary school to observe
and team-teach with the peripatetic teacher. This was an opportunity not only for the
secondary team to meet the pupils and view further samples of work but also for the
pupils to demonstrate what they had learnt and to perform in their familiar surroundings
whilst getting to know their future teacher(s). This visit was reciprocated by the
peripatetic teacher, who observed lessons at the comprehensive school. Essentially,

this allowed the team to jointly evaluate how the pupils were progressing and also to
identify any underlying weaknesses which might need to be addressed by revising the
Key Stage 2 scheme of work.

The schools within the cluster developed a close relationship and worked together to
enhance existing transition arrangements. This had been a clear objective from the start.

During the year, pupils kept a record of their work in files which were passed on

to the comprehensive on transfer from the primary school. Each pupil was also
presented with a certificate of achievement in MFL at the end of Year 6 to celebrate
his/her achievements. During the first term at the comprehensive school a series of
lessons dedicated to revision and self evaluation allowed pupils to settle into their

new environment and consolidate their primary language learning experience. These
revision sessions also served to support any pupils who arrived from outside the cluster.
Pupils continued to add to their folders and being able to refer to previous work helped
them to make accelerated progress.

The peripatetic teacher was also central to the work done in termly cluster meetings
which was key to ensuring progression. This work included joint planning of

schemes of work for Years 5 and 6 and sharing expertise when secondary colleagues
subsequently revised schemes of work for Key Stage 3. Colleagues created and shared
ideas and resources, discussed pupil progress, viewed samples of work and evaluated
and developed transition arrangements and teaching methodology.
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Case Study 3 Primary Led Model

8 main associate primary schools
Language offered: French

This is an English medium comprehensive school which serves pupils from its 8 local
primary schools. All pupils study French in Key Stage 3 and are offered Spanish as

a second MFL from Year 8. MFL is a feature of the overall development plan for the
comprehensive school.

French lessons in each primary school were provided by the primary class teachers.
Although, in some schools, pupils as young as Year 3 were exposed to French, the main
focus was on Year 6.

Although the language expertise of the primary teachers varied from school to
school, the key factor in the success of this particular cluster was the enthusiasm of
the individual class teachers and their desire to be responsible for the delivery of the
language either to their own classes and/or throughout their school.

Secondary MFL colleagues supported this work by offering twilight lessons to their
primary colleagues, which helped to develop their competence and confidence to
deliver the subject. This proved to be a most successful model in engaging pupils and
in developing an enjoyment of language learning. As a result, the number of pupils
wanting to study a second MFL in Year 8 has increased.

Resources and the scheme of work were jointly planned and prepared and were
reviewed on a regular basis. Cluster meetings or INSET activities were held frequently
but were of short duration. This ensured continued dialogue and mutual support
amongst the schools. Primary and secondary staff were released to observe each other’s
key stage.

Transition was a particular strength within the cluster with various events being
organized throughout the year. These included celebrating the European Day of
Languages (September 26th) with a carousel of activities promoting cultural awareness
and Year 6 exchange trips and visits abroad. These events allowed the children to meet
and work with other children from the cluster as well as meet their secondary teachers.

Colleagues were mindful of different learning styles and a different methodology from
their own which enabled them to see the bigger picture, enhanced their professional
development and ultimately proved to be of benefit to the pupils.



Case Study 4 Mixed Model

8 main associate primary schools
Language offered: French

This English-medium secondary school has intake from 8 primary schools. In the first
year, for various reasons, only 4 opted to introduce MFL at Key Stage 2. After the first
year, feedback from pupils, teachers and parents was so overwhelmingly positive,
that the remaining primary schools decided to become involved, thus completing the
cluster. The involvement of the whole cluster has now enabled Key Stage 3 colleagues
to plan for progression more effectively. The language taught in Key Stage 3 is French.

Originally, as a small incomplete cluster, it was decided to opt for the secondary visiting
teacher model. The scheme of work was jointly planned using expertise from both key
stages. This model worked well and provided a sound basis for links between schools.
Primary teachers remained in the lessons and reinforced the activities during the week.
As time passed, and as a result of training provided by Key Stage 3 colleagues, certain
primary colleagues felt able to take over the teaching. As the cluster then expanded and
the comprehensive school was unable to visit all 8 primaries, a peripatetic teacher was
employed to deliver language lessons in the new primaries where the class teacher was
not yet sufficiently confident.

Regular review and planning meetings meant that everyone involved in the delivery of
the MFL knew exactly what was to be covered and how. Teachers did not feel as if they
were working in isolation, momentum was maintained and professional development
was enhanced through the sharing of concerns, ideas and good practice.

During the course of Year 6, pupils completed simple self-evaluation sheets adapted
from the Junior European Languages Portfolio (See Part 2 Area 2). These included ‘I can
do’ statements about their own personal language experience and examples of work.
These portfolios were presented to the children in a “Celebration of Progress” ceremony
at the comprehensive school at the end of Year 6.

Due to the nature of the cluster arrangements and the use of a mixture of models,
regular face-to-face communication between colleagues involved in the teaching of
the MFL has been an essential part of the success and smooth running of this cluster.
Knowing how pupils have learnt and what they can already do has enabled secondary
colleagues to plan appropriately, thus maintaining pupil interest, motivation and pace
of learning.

-5
(Y
=
-
—
[y
=
=

aQ
=3
ac
1Y

o

©
@
=

[

Q
c
2]
—
®
=
0
ja%)
w
®
w
—
=
=2
@D
2]




c
2
2
=
O
c
@]
O
e
c
<
>
—
o}
S
S
>
w
|
c
<))
(o
(o
(a°]
aC
=
o0
=
e
-
Al
)
-
(4]
o

Summary and conclusion

Whatever your situation, and whichever model(s) of provision you decide to adopt
as a cluster, the factors which contribute to success remain the same:

* an agreed rationale for the introduction of MFL in KS2;

as complete a cluster as possible;

* support from senior staff, parents and governors;
* enthusiasm from teachers;

¢ a link person in each school;

¢ involvement of and clear role for class-teachers;
* joint planning between key stages;

* a Key Stage 3 scheme of work which builds on prior knowledge and maintains the
learning advantage;

e regular cluster meetings;

¢ inclusion of all abilities.

Part 3 provides LEA advisers, primary and secondary colleagues with checklists and a
planning framework for developing a MFL in Key Stage 2.

Any successful transition project takes time to develop. There may be particular
challenges within your cluster but through collaboration and mutual support, there is
always a way forward.



Costs and funding

When introducing an MFL at Key Stage 2 as a cluster of schools, you will need to
consider the following possible costs for each school involved.

Teaching Costs

* Release by secondary school of qualified MFL teacher(s) to teach in the primary —
net increase in the school’s MFL staffing budget and / or cost of supply cover. This cost
can be reimbursed by each primary school to the secondary school.

* Salaries of peripatetic or advisory teachers with QTS — including: NICs (National
Insurance Costs), superannuation and travel and subsistence costs.

¢ Salaries of class teachers / classroom assistants — if contracted hours increase due to
language skills or TLR.

* Salaries of Foreign Language Assistants — including: NICs (National Insurance
Costs), and travel and subsistence costs.

INSET and meetings

* Supply cover - for release of both primary and secondary teachers for termly cluster
planning meetings.

* CPD / Language training — (e.g. CILT Cymru / LEA training / up-skilling in the MFL /
CILT CPD in the country of the MFL, British Council CPD).

Teaching Materials

* Classroom materials — costs of purchasing teaching materials, including cluster site
licenses for ICT resources and photocopying.

 Cluster transition events — covering costs of transport, event materials (e.g. food for
French breakfast), performances by visiting theatre / language companies etc
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Better Schools Fund (BSF) 2008-2011

Following the success of the pilot, the Department for Children, Education, Lifelong
Learning and Skills (DCELLS) has included the introduction of a modern foreign language
in Key Stage 2 as Priority 1C in the Better Schools Fund (BSF Activity 1: Improving
Standards and Achievement.) Priority 1A: Transition can also be used to fund MFL
transition projects. It is a funded priority for a period of 3 years (2008-2011) thus allowing
clusters of schools with an interest in developing MFL in Key Stage 2 to get started.

The BSF circular outlines current priorities for school development as well as eligible
expenditure attached to the introduction of a MFL in Key Stage 2. A link to the annual
BSF circular for LEAs and schools can be found on the primary homepage of the CILT
Cymru website.

This funding is issued via individual Local Education Authorities and each LEA
submits its own spending plans for the areas of eligibility suggested in the Better
Schools Circular. Planning takes place between June and November for the following
financial year.

Consult your local Better Schools Fund Officer, School Improvement Officer or your
Modern Foreign Languages Adviser (see Part 4 — Further Help and Support) to find out
what possible activity is planned for schools within your authority and how your school
could get involved.

How much will it cost?

In the Pilot Project, primary schools received a maximum of £1,500 per annum
(depending on the number of pupils in Key Stage 2) and secondary schools received
£400 to cover supply costs to attend cluster meetings. Pilot clusters were required

to top up this grant and did so in various ways (e.g. staff time, release of teachers for
meetings, transition events). This figure has therefore been adopted as a reference point
for BSF funding.



LEA case studies

The following case-studies are real examples of how specific LEAs are using BSF
(Activity 1) to expand the introduction of a modern foreign language in Key Stage 2.

4 )
LEA Case Study 1

Involving all schools across the authority from the outset

LEA Case Study 2
A long-term plan to involve all schools within the Authority

LEA Case-study 3
Setting up 3 new clusters in the first year

LEA Case Study 4
Clusters invited to apply for Better Schools Fund (BSF)
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LEA Case Study 1
Involving all schools across the authority from the outset

This is a small Local Education Authority with 6 secondary schools and 27 primary
schools. There is no designated MFL adviser, although the senior school improvement
officer has expertise in MFL teaching.

The authority already has one Welsh-medium primary school participating in the
National KS2 Pilot and these children have developed considerable skills in their third
language. Following on from this success, another cluster of schools has developed

its own scheme and has also enjoyed considerable success in raising standards and
motivation levels in Key Stage 3.

The LEA now intends to extend this opportunity to all primary and secondary schools
across the whole authority, using the Better Schools Fund.

The LEA consulted primary and secondary headteachers about BSF in general and
discussed the possibility of starting primary MFL activity as part of their transition
arrangements. A meeting was held with Heads of MFL and other interested parties,
including the Director for Education. A local secondary school described how they
had been working in partnership with their associate primary schools for the past year,
providing MFL at Key Stage 2. They also watched the DVD Step by Step?, (distributed
to all schools in Wales by CILT Cymru in 2006) which outlines how to get started, the
benefits of primary MFL and the impact on transition arrangements and standards in
MFL in Key Stage 3 and beyond. Despite some initial apprehension, feedback from the
meeting was overwhelmingly positive.

The model of delivery will be decided upon in individual clusters. Training will be provided
in conjunction with CILT Cymru for primary as well as secondary colleagues to ensure that
an appropriate methodology suited to the needs of learners can be established.

Equal funding will be given to both primary and secondary schools to be used jointly
within the clusters. Financial control will be maintained and managed through the
LEA's own financial systems. Progress and impact will be monitored and evaluated at
meetings between the Senior School Improvement Officer, MFL departments, transition
planning groups and primary coordinators.

8CILT Cymru - Step by Step, Building on an early start in Modern Foreign Languages - 2006



LEA Case Study 2
A long-term plan to involve all schools within
the Authority

This LEA serves 7 secondary schools and 65 primary schools. MFL has for many years
been prioritized as an area for development within this LEA and long-term plans are in
place. The county benefits from advisory support in the form of a link officer within the
county who has been influential in drawing parties together to share good practice and
agree a common focus.

2 clusters of schools within this LEA have been participating in the National KS2 Pilot
for a number of years and are already functioning very successfully. The peripatetic
model is being used with the larger of the clusters, whilst in the other the primary
teachers deliver the lessons in conjunction with regular visits from their KS3 colleagues.
These 2 clusters (one delivering French and the other German) are being used as models
to disseminate good practice and share their experiences within the authority.

The county funded an initial awareness raising meeting. Each cluster of schools was
represented by a Head of MFL and 1 primary colleague. These representatives would
then cascade information to the remaining schools in the cluster. Both project schools
gave a short presentation about what had been achieved through participation in the
Pilot, and discussion then ensued. Following this initial meeting, expressions of interest
have been shown by several clusters and planning is in progress to introduce an MFL in
Key Stage 2 over a period of time.

The established pilot clusters are currently working together to produce a portfolio
containing leveled examples of pupils” work, based on the National Curriculum for
MFL in Key Stage 3 to help with future standardization. As the initiative develops, new
clusters will benefit from and contribute to this collaboration.

Meanwhile, BSF has been ear-marked by the LEA to support the long-term plan to
expand MFL provision in Key Stage 2.

This case study illustrates what can be achieved when strong partnerships are formed.
In this instance, partners included the LEA, county advisers with a remit for the
international dimension, school improvement, transition, MFL and BSF, school co-
coordinators and CILT Cymru. Using the expertise from established clusters within the
authority has enabled new clusters to make best use of the lessons learnt and to benefit
from the valuable experience gained throughout the course of the Pilot.
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LEA Case Study 3
Setting up 3 new clusters in the first year

This case-study covers 2 authorities containing 22 secondary schools and 106 primary
schools. The 2 authorities are divided into 3 consortia. There is designated MFL
advisory support. The plan is for one cluster from each consortium to be set up in the
first instance.

The adviser initially approached 3 secondary headteachers and MFL departments

(1 from each consortium), who were known to have an existing interest in transition
with MFL and were keen to get started. Following this, at their consortium meeting,
primary headteachers were given a short presentation by the adviser about the benefits
of introducing primary MFL, the Key Stage 2 non-statutory framework for MFL and the
national developments in primary languages in Wales. Feedback from both meetings
was extremely positive and the planning process then began.

Due to the large number of associate primaries per cluster, sometimes exceeding

11 or 12, it was decided to adopt the primary model of delivery. Secondary colleagues
will be released for 2 days to prepare a pack of easy-to-use lesson resources for
primary colleagues containing activities for literacy, citizenship, language and cultural
awareness. A joint training day will then be held for all primary and secondary
colleagues across the 2 authorities in order to familiarize staff with the resource pack.
Collaboration across clusters will facilitate the sharing of good practice across all
schools and key stages and is a key element of the School Effectiveness Framework®.

A range of measures will be in place to support KS2 colleagues. A secondary colleague
will be released for one lesson a week throughout the year to support primary

schools on a rotational basis. Two half-day cluster meetings are planned for terms

1&2. In the summer term, secondary colleagues will be released to work with Year

6 to form transition links with the pupils. Primary colleagues will also benefit from
shadowing and team-teaching the sessions, thus improving their own language skills
and self-confidence. The LEA will also provide CPD opportunities for staff involved in
partnership with CILT Cymru.

Financial control will remain with the LEA and monitoring will be via feedback at
cluster meetings and headteacher cluster meetings.

 DCELLS - School Effectiveness Framework, Building effective learning communities together - 2008.



LEA Case Study 4
Clusters invited to apply for Better Schools Fund (BSF)

This LEA contains 7 secondary schools and 70 primary schools and is divided into 6
areas. There is designated advisory support for MFL, although the adviser is employed
jointly with a neighbouring LEA.

One cluster of schools has been involved in the Pilot. Pre-existing whole school
transition links are strong within this cluster with Year 6 pupils from every associate
primary attending the high school on a fortnightly basis for lessons in the core subjects
as well as in a MFL. There is therefore joint language provision by both primary and
secondary colleagues - a model that suits the particular circumstances of the cluster and
the teaching staff.

It was decided to contact all secondary headteachers, all heads of MFL departments and
all Area Group chair persons in the LEA to raise awareness, and also invite the schools
to apply for Better Schools Funding to set up a MFL transition project within their area.
Money was retained centrally for this purpose. All areas were invited to submit an
outline plan based on the BSF expenditure criteria and the best plan was chosen for
funding from April 2008 until March 2009.

The LEA has also decided to tap into existing expertise from one of its primary
headteachers, who has been part of the Pilot Project. This headteacher will be released
for 1 day a fortnight in the summer term, during the initial planning stages of the
initiative. From the beginning of the new academic year, the headteacher will be
employed as an advisory support teacher responsible for monitoring and evaluating
progress. In subsequent years this person will help raise awareness and collaboration
between other clusters of schools with a view to encouraging the development of
primary languages within the authority.

Regular contact with advisory staff will enable primary teachers to develop and
effectively sustain the work done in the primary schools as well as ensuring consistency
of provision and quality across the county.
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Summary and conclusion

It is encouraging to note that to date there has been pilot activity in 18 out of the 22 LEAs
across Wales. BSF is providing a real opportunity for LEAs to promote and support MFL to
enable it to become a successful feature of schools’” development and transition plans.

Whatever the situation within the LEA and however individual authorities plan to
develop primary MFL, the following aspects of good practice have been drawn from
LEA case studies and illustrate possible next steps:

* anominated link person with responsibility for developing primary MFL/ transition;
* an audit of existing primary MFL activity and transition links within the county;

* aplan to raise awareness of the benefits of primary languages to gauge interest from
schools;

* regular opportunities to share good practice;

* an achievable and manageable annual action plan to target specific secondary
schools and their associate primary schools;

* inclusion of pilot schools in the planning process, drawing on their experience and
expertise;

 provision of on-going, effective support and training for both primary and secondary
staff;

* facilitating release of staff for planning and evaluation;
¢ inclusion of monitoring and evaluation criteria in the action plan;

¢ early consideration given to the long term sustainability of primary languages and
impact on subsequent key stages.

Part 3 provides LEA advisers, primary and secondary colleagues with a checklist and
planning framework for developing a MFL in Key Stage 2.

LEAs play a key role in curriculum development and delivery and raising school
performance. Getting involved in MFL in Key Stage 2 is therefore an opportunity for
LEAs to benefit from and replicate the innovative practice which has emerged from the
Pilot Project.



Updates and Notes

This section has been created for you
to store your own notes and records.






